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FOREWORD ' . - 

You may: have heard recently the. phirase, ";tor thet \re have ^achieved 
educai^ion for all , let us seek education Tor each . " We certainly hav^ 
nearly achieved education for* all, - nd ve have it^ within our power to 
achieve education for each, but to do so we nius-tx change markedly in the 
next decade and constantly examine ne-w avenue^ which seem to offer' real- 
isti,c "improvemertts for the teaching-learning, process. 

This monograph, and similar ones which will follov;, is designed to* 
set forth what is the most enlightened thought in the field. New ideas 
will be presented with the ho^pe that sojDe implementation will follo\-r. 

While we vrill not be advocating any one specific course or another,; 
we believe it. to be necessary to give currency to new and viable solu- 
tions to snme of the problenis that face us in today's complex world, I 
/' 

Educators will^.fiot find specific recipes to educational problems in this 

/ . » ■ ■ • 

brief paper, but it is hoped that' they will find meaningful and useful 

ideas > directions, and procedures. From this point of view, practicing * 

educators, and others, should find the information. contained in the % \ 

educational monographs of considerable y^l^G assistance. How well 

v^e accojmplish our purposes^ will eventually be for our children to witness 

or censure, « 



. I . J. Francis Rummel " ^ 

Dean, School of Education 
^ University of i^iOntana 

Missoula, Ivjontana 
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ft • ■ . AN OVERVIEW. ■ 

Tl^ere was a 'time when teaching was considered to be a second cla^s 
occupation to^be engaged' in by people who could read, vrrdte, and cypher 
with a level of -oerformance^ which was little higher than expected of ihe 
' students. Teaching g^neralists were expected to provide total instruct i<»n- 
for cfcll-'students with an- equal degree of coKipetency. . 

Mankind has proved overwhe Ira ingly. that he ,is capabJLe of producing 
knowledge and vrritten material at an unbelievable speed. One research 
paper indicated that over 2^-000 scientific pages are being produced through- 
.oiit the vrorld every 60 seconds! At 'this rate, education will have t© 
become a process whereby the teacher «beccmes a dbordinator and director 

of learning^ rather than -a transmitter of information* Thus th^stage 

, -. ✓ 

is ^s^t for -new. teaching roles in learning relationships and educational 

, - ' c . ' 

patterns. The curriculm must be personal^^zed, individualized, ^nd hil- . v 

manized into meaningful areas of concern to ishe learner. The rol.e of the 

' learner can also be expected to change, fie will have to assume the- 

responsibility for a large portion of his total educational acquisition. 

. He will vrork under th?2 direction and guidance of his teachers, but on an 

individualized^ basis whereby -he takes personal responsibility for large 

blocks of' learning. ^Modern- educational research indicates that ^ch of 

v/hat is covered in today's classroom could be yarned equally as well or 

better by the student v/orking independently. With the voli:ime of informa- 

tion increasing'^^rapidly, the student and teacher will find it impossible ' . 

to cover "all the material," therefore new teaching-learning patterns mu'st 

be considered, jfeam teachirjg provides a horizontal organizational pattern 

for individualizing instruction* , * 



\ 




With the heralded knowledge explosion of the space age expected to' 
continue at an accelerated pace in the future, a redeploynient of i'hstruc- 
tional staff members into teaching teams ^is reconjmended. For the pur- 
poses of this naper, team teacbim is defined as '\ , .unified, yet diverse, 
direction of learning activities by a committed coalition of thoughtful, 
dedicated persons.""^ This definition assumes team membership .of certifi--^ 
cated and non-certificated personliBl, ''planning and working together to 
provide optimum instructional opportunities for each student. Team member- 
ship may vary in terms oi" types and numbers of personnel (usually three 
to six members): bov/ever, it ,is essential that each member be working in 
his area of greate^Jt knovrledge, competence and skill. Membership in a 
constant team implies that the roles of individual members are constant and 
so' is team membership. Fluid teams imply a change in individual member 

roles and team membership depending on the instructional' task. 

I 

. Team membership positions for both constant and iy.uid teams may 
, include: -team leader, master teach.-^r, teaching .specialist, intern^ 

\ ■ " ■ ' ' • • • 

Instructor ossi^tant, paraprofessional aide, clerk, secretary,, resource 

/ - .... 

■personnel, commuiiity cons\jltant, student consultant, guidance 'personnel, 

librarian, auxiliary personnel, and support 'personnel as defined by Johrfeon 



and Hunt.^ 



"^Robert H. Johnson, Jr., and John J, P^unt, Rk for T't^am Teaching; 
(Minneapolis: BUrgess Publ'is'hing Company, 1968), r,. 2, 

2lbid,, Chapter 1, pp. I-IO. „ . 



TEAM OgffMIZATIONAL PATTSBNS 

Team membership and organization should be directed toward improved 
instruction an*^may assiaie varying ^attnrns! It is aioparent tnat the 
tendency tovetrd specialxzatiofi encourages team ir. piemen' ion or the unit 
approach to instruction. • » 

. Duai Teaching Team 



Dual teaching refers to tv:o -teachers instructing one group of stu- 



de«tB. A favorable .climate for diial itiStruct^ion may be in the field of 
jPrimary reading whereby a variety of teaching JfT)ecialists and flexibility 
of time, space, and student numbers may be incorporated to eiihance the 
learning process. (See Conceptual Schematic A). ^ 



Coolberative Teaching Tesan 
Conperative teaching is probably the most pppular form of team teaching 



in terras r»f actual usage. This modified teaming usually involves two 
teachers who caufeine and/or switch classes or group^ of studen'ts for * 

particular learning opport^ities involving specialized instructionj for 

' , • • . * ■ 

example, at the elementary level: (See Conceptual Schematic B). 



Teacher A 

Socializing in: 

Scierlce 
N Mathematics 



Teacher B 

Specializing in: 

Social Studies 
Language Arts 

r 



Departmental Team 

A depai'tmental team consists of raemlers fran within the same depeu:tment| 
but who probably have special talents and interests which can be advan- 
tageously implemented in specific learning, situations . Within a histrtty 
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•depaxtinent , there probably 'are teachers who are '^buffs'^ of particular _ ■ 
events or periods- Usually 'these "buffs'' art^ prepared to do an excep- 
tional job of instruction within 'their special intej^e^ts,, An example 
may be a te^^ni that ivS organized for longitudinal or chronological study 
of hllstoriQal concepts involvir^g cause and effect relationships,.- Indi- 
vidual team .members will be resTDonsible for sriecxf ie'cl periods of time 
within the fori^^t of the totalj instructional program^ that is, one team 
member may be respc-nsible for eaixLy explor^^tion and colonization of the ^ 

staff member for the development of a newly, o^rganized 
and established government, a third team- moraber, for emergence of a 
recognized and accepted -^ountry. (See Conceptual Schematic^ ) 



New World, another 



- Intradisciplinary Team 

An Intradisciplinary unil; pertaining to the Korean Conflict might 
include the follovring departments within the social studies discipline: 
l) history, 2) economics, 3) geogra73hy. Team members specializing in 
these' three related fields of. study provide the core of* this intra,- 
disciplinary team. (See Conceptual Schematic D. ) 

Symbiotic? Team - ^ ' 

An er.ample of a symbiotic team, one whicly involves representatives 
of dissimilar grouiDfi* -working closely together, may be a teacher, community 
aide, nurse, dentist, and a resource student cooperatively engaged in 
a unit on dental hygiene during National Children's Dental Health Weeks 
(See Conceptual Scheraatic-E. ) 



CftNCEPTUAL .SCHEMATIC C 

DEPARTNENTAL TEAM -- LONGITUDINAL OR 
CHEONOLOGICAL INSTRUCTION IN HISTORY 



.* V 



TOTAL UNIT 




Newly 
Organized and 
' ^Established . 
Government 




CAUSE AND^FFECT RELATirNSHIPS 



-> 



. • • ; • ^ • . . 

a 

% ^ Interdigclpltnary Tee uA 
A unit on World Kar I is typically preSjentSii exclusively by the 
history department. It is suggested that facets of the total unit be / 
presented; by team members who are most capable in specific parts of the 
pragipam^ such as: economics, history, and geography by the social studies 
9taff' literature, speech, and exposition by the language arts teachers; 
drama, music, and' art by the fine arts department; and clothing, nutritiorf^ 
and home enyironmnet by the staff assigned "to home economics. Fnliovring 
this format, teaching soeqialist? from different disciplines can provide 
depth and breadth of study in a coordinated plan of instruction guided 
by previously established behavioral objectives. (See Conceptual Schematic P.) 

* . < Multifarious Team ' 

A multifarious team crosses grade and subject lines as illustrated 
,by a team-unit approach to conservation for middle school grades 6, 7 9 ^ 
and 8 involving teaching specialists in science, social studies, mathe- 
matics, and language arts. (See Conceptual ^^chematic G. ) 

.T?!AM TEACHING RATIONALE ' * 

The above (?Bfined |/atterns' of teaching teams are designed to provide 
staffing suggestions, ^nd illustrate roles to be played by team members, 
and t« provide points^ of departure f6r development of variations to fit 
the needs of specific learning situations. Each school district, and ^ 
even individuwi schools,* should develop specific program patterns which 
will contain some degree of commonality with other program patterns, but 
also provide for unique individual characteristics cpmmon only to tfiat y 



r 
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particular setting. Obviously, p^.rsonnel, resources (huraan ar^d material), 
facilities, and other program ingredients must enter into proposed 
instructional programming. 

Impleftaentation of team teaching provides increai^ed opportunities 
for various sized groups to be utilized for instructional taisks which 
do not require traditional sized classes. Although there is little 
research which indicates that tradition^ sized classes are optimal, 
there is considerable evidence to support independent study (students 
working independently under formal or informal supervision of teara • 
members with.opportiinities to interact with peers when desirable 
inquiry or small group study (ranging from two to twelve or fifteen 
students, and averaging eight to ten), and large group instruction 
(multiples of iriquiry or small groups). Of prime concern is continued 
recognition and acceptance of the contention that group size is' secondary 
to the instructional' task; therefore, independent study, inquiry or small 
group, and large group study refer to types of instruction, not to 
numbers of students. 

While Beynon^ has stated there is no ideal or optimal location for 
students to participate in independent study, Trump^ has listed locations 
including libraries, resource centers, formal study, areas, conference 
areas, and relaxation space a^-being conducive to independent workj^ 



^John H. Beynon, "Facilities,^ Equipment, and Independent Study," 
Independent Study, Bold Nexf Venture , 10 :l66,. David W. Becgs, III and Edward G. 
Buffie, editors (Blooraington: Indiana IMiversity Press, 1965)* 

.^J. Lloyd Tnamp, Associate Secretary, National Association* Secondary 
School Principals teaghington, D.C.). 



Independent study provides opportunlcies for students to pursue depth, 
knd breadth of study guided by special interests, recognized needs, and' 
developing talents, 

Inquiry or small group techniques have been developed to a 
sophisticated, yet Tunctional^ level by Glatthorn.5 Verbal descrip- 
tiong and scheiDatic .designs graphically depicting various types of 
inquiry groups and the role(s) played by participants establish the 
variety of techniques used by leaders (students and teachers) to 
elicit the interactions, reactions, and responses according to the 
identified problem{s)- being' discussed/ Specific patterns for. small 
groupings have been- classified as: l) task oriented, 2) brainstorming, 
3) hueristic, U) didactic, 5) tutorial , 6s) discursive, and 7) Ivfaieutic 
or Socratic. A selected technique may be used in isolation or in 
combination with other techniques to arrive 'at stated objectives. 

Large group instruction luay be Used for orientation, providing 
coranon information, entertainment, pacing, timing, sequential presenta- 
tions, and evaluation-, as . well as to satisfy unique local revuirementi? » 
Space accommodations often present. a deterring factor in ijuplementing 
large group instruction; however, rjost physical facilities do contain 
gymnasiums, cafeterias, study halls, auditoriums, or other space which 
is adequate for this type instruction. Many schools have intercooamuni- 
cation sysoems which, can provide for large group instruction even though 
the total participating grouy may be physically segmented into classrocra 
sized clusters. The use of closed circuit television can provide large 
group instruction to cluster groups of students. 

^Allen A. Glatthorn, Principal, Abbington High School, North Capaapus 
(Abbington, Pennsylvania ), "Learning in the Small' Group. " 



Team r^lanning is such vital part of the success of team teaching 
that it should be scheduled regularly during the school day. Individual 
staff planning and preparation periods have become an accepted facet 

of the traditional educational setting. The time has arrived when team 

' ■ • . ■ 

planning and preparation time must be recognized and made available to 

staff members . 

♦ 

A major pitfall of team teaching is that it may have ^\^tendency 
• to become "toarn" teaching" vherebyj the instructional staff m^y not be 

capitalizing on individual and collective strengths^ Staff members 
■must have the opportunij ies to serve i^ their areas of greatest 
knov/ledgCj skill, and competence. For example, those staff members ^ 
who perform best with large groups shoal,d be assigned major responsibility 
^for this portion of the total team commitment, just as other staff 
members who relate vrell to small groups or to students on an individu- 
^ alized basis should have'^this as their primary responsibility. 

While it is recognized that team teaching '.s but one approacji 



(generally a horizontal pattern) to redeploying sducational stAff and 
other persons committed to improVJ.ng instructic it does constitute 
a vi.tal cog in the total machinerj^j of individualizing learning. It 
provides a functional, realistic approach to adequate guidance and 
coordination of the learning proce<5res particularly vrhen implemented 
V7ith flexible scheduling and continuous progress designs. 
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